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Choosing the individual components for course delivery
 
Training courses usually include two or more of the following course delivery methods:
Lectures and Presentations
Lectures and presentations enable you to provide an introduction and key information about the information skills training topic to a large number of people at the same time (1). However, during your training course session, you must be careful not to let your lecture or presentation run on for too long as it may be difficult to hold your students' attention for a long period of time (2). It is useful to restrict the time that you allocate for your lecture/presentation to approximately 10mins to 30mins. In order to allow your students to make effectives notes while you are delivering your lecture or presentation, it is useful to provide them with handouts of your presentation slides or summarised lecture notes (3). In addition, providing your students with handouts will enable them to refer back to your presentation or lecture at a later date.
Brainstorming
Brainstorming enables students to show their prior knowledge or personal experience of the information skills training course that you are teaching. Brainstorming is best scheduled before the start of a new topic during the training course because it can enable trainers to judge how deeply each course topic needs to be covered. For example, during a training course on bibliographic database searching, if students are asked to brainstorm sources of health information and they can name the majority of the key health databases (for example Medline, Embase, Web of Science etc.)
In response to this information, the trainer can choose to cover this topic in less detail. Alternatively, if students are only able to brainstorm a small number of reliability, validity etc. indicators during a training course on critical appraisal, then it may be necessary for trainers to cover the topic in more detail (4).
Group discussion
Group discussions enable ideas and experiences on the topic of your training course to be pooled from the group and enables students' to actively participate in training sessions (3). However, it is important for trainers to guide discussions in order to ensure that the group does not go off track (3). In addition, group discussions are not practical with classes of more than 20 students and some students may feel uncomfortable about expressing their ideas in front of their classmates (3). 
For more information about group discussion techniques, see: David Jaques. "ABC of learning and teaching in medicine: Teaching small groups". British Medical Journal, Mar 2003; 326: 492 - 494
Small group discussion
Small group discussions are similar to whole group discussions but they have the advantage that students often feel more comfortable about expressing their ideas in front of fewer people (3). However, unlike with whole group discussions, it can be more difficult for trainers to guide and keep a track of what students are discussing as the class is divided into several small groups. Therefore, at the end of small group discussion, it is useful for trainers to ask each group to feedback their ideas on the training course topic to the whole group. In order to avoid repetition at this stage, it can be useful for trainers to set each group different questions about the same topic.
Demonstrations
Demonstrations are provided by trainers for students to enable the students to understand how the information skills training that they have received can be put into practice. At each stage during the demonstration, it is important for trainers to clearly describe what they are doing and to allow the students to ask questions about each process.   However, as well as providing demonstrations, in order to enable the students to learn more effectively, if possible, it is useful to allow them to practice the information skills that they have learnt. Providing demonstrations can be useful in circumstances where there is not a sufficient amount of computers for each student to practice their information skills.
Practical sessions and exercises
Practical sessions and exercises enable students to actively use the knowledge that they have acquired from information skills training courses. They also help students to recognise gaps in their learning and allow the trainer to assess how well the students are understanding the course material (4). In order to provide adequate support to students during practical sessions or exercises, if you are teaching more than six students, it is advisable to enlist the help of colleagues that have experience of the topic that you are teaching.  
Practical sessions and exercises are best placed towards the end of the session or after refreshments breaks (2). This is because towards the end of training sessions and upon the return from breaks, students' attention spans tend to wane. Providing mental stimulation at these times can help to keep students more focused and alert (2). 
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